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Introduction

Fear of academic failure is one of the important topics in educational
psychology, which has always been the focus of many educational
professionals. Fear of academic failure is a psychological fear that results
from the imbalance between situational or environmental demands and
perceived personal resources, and is assessed as one's ability to function as a
predictor of negative emotional experiences, feelings of inadequacy and
being inferior. In other words, people who are afraid of academic failure
often use high self-monitoring strategies such as self-disabling, procrastination,
task avoidance, pessimism, and avoidance performance, which often lead to
decreased academic performance and internal motivation. Studies show that
many factors, such as academic competence, self-compassion, and goals of
achievement are involved in academic failure. In this regard, the present
study has taken into consideration the objective that identifying these factors
can help reduce it.

Method

The research method is correlational. The statistical population of this
study was all male and female students of second grade of high schools in
Ahwaz educational district, who were studying in the academic year of 97-
96. Cluster-random sampling was used to select the subjects. There were 300
participants in the study who completed the instruments of fear of academic
failure, academic competence, achievement goals, and self-efficacy. To
calculate descriptive indices, including mean, standard deviation and
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correlations related to the study variables, SPSS version 21 was used. To
analyze the direct and indirect effects and the owverall effect of each
independent variable on the dependent variables, the path analysis method was
used with AMOS 21 software. Academic competency scales, fear of academic
failure, achievement goals, and self-efficacy were used to collect data.

Results
The results indicate that there is a negative correlation between self-

compassion and academic competence with fear of academic failure, The
results showed that there is a negative correlation between self-compassion
and academic competence with fear of academic failure, self-compassion is
negatively correlated with performance and avoidance goals, self-compassion
is positively correlated with mastery goal, avoidance orientation is positively
correlated with fear of academic failure, and mastery and performance goal is
negatively correlated with fear of academic failure. The results of the analysis
also showed that the indirect relationships of academic competence with
achievement goals through fear of academic failure were non-meaningful, but
the indirect relationship between self-compassion with fear of academic failure
through these goals was significant.

Conclusion

The results of this study suggest that in order to reduce fear of academic
failure in students, educators need to reinforce academic competence, self-
compassion, and achievement goals.

Keywords: Achievement Goals, Fear of Academic Failure, Self-
Compassion, Academic Competence.
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2- self-compassion
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4- performance avoidance goals
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Figure 1.
Conceptual model of the relationship between academic competence and self-
compassion with fear of academic failure through achievement goals
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Table 1.
Mean, standard deviation, correlation coefficients and normality of the research variables
. Standard
Variable Mean  Javiation 1 2 3 4 5 KS P

1. Fear of academic

failure 23.48 9.26 - B
2. Self-compassion 34.83 8.02 —0.31* - 2.341.025
3. Mastery goal 451 1.84 -0.37 0.48 - 1.22 0.098
4, Performance goal 418 1.02 039 -0.16 -0.07 - 1.50 0.210

5. Performance —
avoidance goal

6. Academic
competence

5.01 1.73 0417 -0.157-0.070.10" - 1.61 1.01

199.41 16.69 -0.167 0.10™ 0.21 0.09 0.08 1.41 0.069
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Table 2.

Fit the proposed pattern with data based on fitness indicators

F,'rfggis 2 4f x¥df GFI AGFI IFI TLI CFlI NFI RMSEA
P:ﬁgggfd 129115 3 430.38 068 065 055 058 052 060 1.16
Mrﬁggéfd 671 2 335 098 097 099 099 099 090 0.03
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Figure 2. Beta coefficients of the model of the relationship between academic competence
and self-compassion with fear of academic failure through achievment goals
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Table 3.
Indirect bootstrap coefficients results by Preacher and Hayes in the proposed model

Upper Lower
limit limit

Path Data  Boot Bias

Academic competence to
academic failure by mediating -0.0001 0.0006 0.0007 0.024 -0.022 0.99
mastery goal
Academic competence to
academic failure by mediating  0.019 0.020 0.0004 0.046 -0.0062 0.12
performance goal
Academic competence to
academic failure by mediating  0.019 0.016 0.003 0.046 -0.006 0.15
performance - avoidance goal
Self-compassion to academic
failure by mediating mastery goal
Self-compassion to academic
failure by mediating performance -0.065 -0.065 0.003 -0.111 -0.111 0.0001
goal
Self-compassion and academic
failure by mediating performance- -0.068 -0/067 0.0005 -0.12 -0.12  0.0007
avoidance goal

sig

-0.160 -0.016 -0.001 -0.090 -0.25 0.0001
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