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Introduction

Today, paying attention to the psychological, social, and educational
status of students and supporting their growth and prosperity, is an important
and fundamental issue in the field of education. Therefore, discovering and
studying effective variables in the field of students 'problems and difficulties,
in addition to gaining knowledge, can be a beacon for better-solving
students' problems and the development of the educational system. School
truancy is a problem that causes a decline in academic performance and an
increase in the number of years of study for a large number of students every
year and is considered an obstacle to their potential growth. Abandonment is
not only an educational issue but also an important social problem that, in
addition to its social and economic consequences, also has psychological
consequences and can be a preface to adolescents' crime. The aim of this
study was to investigate the effectiveness of an integrated intervention based
on motivational interview and metacognitive skills on academic
procrastination, academic resilience, and motivation for academic
achievement in students with a history of Truancy of school.

Method

The method of the present study was quasi-experimental with a pre-test-
post-test design and quarterly follow-up with two experimental and control
groups. The statistical population of the study included all male high school
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students with a history of truancy in Isfahan City. 30 students were selected
by simple random sampling and replaced in experimental and control groups.
Participants completed the Solomon and Roth Bloom Academic Procrastination
Questionnaire, the Samoise Academic Equality Questionnaire, and the
Hermans Academic Achievement Inventory Questionnaire. Data were
analyzed using multivariate analysis of covariance (MANCOVA).

Results

After adjusting the pretest, F calculated in all components of the research,
there is a significant difference between the experimental and control groups
in the two stages of posttest and follow-up (sig <0.05). As a result, the
intervention in the experimental group was effective. Eta squared is between
0.23 and 0.65, which indicates the desirability of the intervention. The mean
test scores in the post-test stage in academic procrastination (score) of its
subscales are significantly reduced (sig <0.05). The mean scores of the
experiment in academic resilience (total score) of its subscales have
increased (sig <0.05) and the average scores of the experimental group in
motivation for academic achievement. Academic) (sig <0.05). The results
showed that the integrated intervention based on motivational interview and
metacognitive skills reduced academic procrastination and increased
resilience and academic achievement motivation of students with a history of
truancy in school.

Conclusion
The present study showed that the combination of two interventions of
motivational interview and metacognitive skills has a favorable effect.
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Academic resilience, Integrated intervention, Truancy
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Table 1.

The structure and content of the combined training sessions of motivational

interviewing and metacognitive skills

Summary of Sessions

Sessions
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Table 2.
Mean and standard deviation of subjects in research components by group in three
stages of pre-test, post-test and follow-up

Dependent Experiment Control
Variables Group Mean SD Mean SD
Pre-test 82.33 7.43 80.33 8.91

Academic procrastination

(total score) Post-test 71.80 6.14 81.40 8.0

Follow up 71.67 6.38 83.27 7.40

Pre-test 24.33 3.51 24.40 3.40

Preparing for exams Post-test 20.73 2.86 24.56 3.52

Follow up 20.53 2.75 24.61 3.39

Pre-test 31.73 2.43 32.07 2.65

Preparing for homework Post-test 28.33 1.88 31.40 2.74

Follow up 28.27 1.87 31.07 2.49

Preparing for end-of Pre-test 24.28 3.73 2423 3.57

hrseivel Post-test 20.27 2.86 24.60 341

semester activities Follow up 2093 2.94 25.07 357

. - Pre-test 56.46 5.15 55.13 5.13

Academwsfg;g)ence (total st test 6487  4.89 56.41 536

Follow up 65.41 5.36 55.47 5.27

Pre-test 24.27 2.18 24.20 2.39

Communication skills Post-test 27.47 2.30 24.33 2.02

Follow up 26.80 2.07 24.47 2.06

Pre-test 19.80 1.61 19.93 1.62

Orientation to the future Post-test 22.26 1.53 19.93 1.62

Follow up 22.13 1.50 19.80 1.61

. . Pre-test 11.40 2.02 11.67 1.87

Problem-oriented /Positive ~pgq_ogt 1341 172 11.53 2.06
approac

Follow up 13.13 1.76 11.27 2.05

L . Pre-test 48.86 5.39 49.40 3.20

Motivation for academic gyt 5513 547 50.11 4.05

Follow up 55.07 5.16 49.67 4.33
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Table 3.

Results of multivariate analysis of covariance in research components in two groups

with pre-test control

Test Value F Hyp(()ltfhesm El;lrfor sig eﬁ'tei "
Pillai's Trace 0.99 36.20 18.00 2.00 0.027 0.99
Wilks' Lambda 0.01 36.20 18.00 2.00 0.027 0.99
Hotelling's Trace 325.82 36.20 18.00 2.00 0.027 0.99
Roy's Largest Root 325.82 36.20 18.00 2.00 0.027 0.99
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Table 4.

Results of analysis of covariance on post-test scores and follow-up of research
components in experimental and control groups with pre-test control

. Sum of Mean . Partial Eta
Dependent variable Source Squares Square F sig Squared
Academic procrastination Post-test 81528 1 81528 1545 0.001 0.36
(total score) Followup 115645 1 115645 32.37 0.000 0.49
. Post-test 10636 1 10636 1097 0.004 0.37
Preparing for exams
Followup 15820 1 15820 18.08 0.000 0.49
_ Post-test 4838 1 4838  9.04 0.007 0.32
Preparing for homework
Followup 6744 1 6744 1481 0.001 0.49
Preparing for end-of-term Post-test 14238 1 142.38 1475 0.001 0.44
activities Followup 14433 1 14433 12.01 0.003 0.39
Academic resilience  Post-test  566.81 1  566.81 35.34 0.000 0.65
(total score) Followup 582.89 1 582.89 18.46 0.000 0.49
o . Post-test 7282 1 7282 1545 0.001 0.44
Communication skills
Followup 33.60 1 33.60 642 0.020 0.25
Post-test 4475 1 4475 25.83 0.000 0.85
Orientation to the future
Followup 27.80 1 27.80 11.07 0.004 0.37
Problem-oriented / Post-test 19.09 1 19.09 5.56 0.029 0.23
positive approach Followup 1590 1 1590 6.42 0.020 0.25
Motivation for academic Post-test 23292 1 23292 2026 0.000 0.52
achievement Followup 184.09 1 18409 936 0.006 0.33
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Table 5.
Paired comparisons of groups in the post-test stage
Dependent Variable  Group (I)  Group (J) Diffelr\:f;: @y SE S
Academic procrastination Experiment Control -10.89 2.77 0.001
(total score) Control Experiment 10.89 2.77  0.001
i Experiment Control -3.93 1.19 0.004
Preparing for exams ;
Control Experiment 3.93 1.19 0.004
. Experiment Control -2.65 0.88 0.007
Preparing for homework .
Control Experiment 2.65 0.88 0.007
Preparing for end-of- ~ Experiment  Control -4.55 1.19 0.001
semester activities Control Experiment 4.55 1.19 0.001
Academic resilience EXperiment Control 9.09 1.52 0.000
(total score) Control Experiment -9.09 152 0.000
Lo . Experiment Control 3.26 0.83 0.001
Communication skills -
Control Experiment -3.26 0.83 0.001
) . Experiment Control 2.55 0.50 0.000
Orientation to the future :
Control Experiment -2.55 0.50 0.000
Problem-oriented / Experiment  Control 1.67 0.71 0.029
Positive approach Control Experiment -1.67 0.71  0.029
Motivation for academic Experiment Control 5.82 1.29 0.000
achievement Control Experiment -5.82 129  0.000
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